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[bookmark: _Toc37338309][bookmark: _Hlk37337841]Learning from Home -Teaching and Learning Guide 
Learning from home programs will differ from school to school, just as on-site programs vary between schools.  Many schools already have developed and established excellent learning from home plans or programs.   It is essential to consider a sustainable model for learning from home plans or programs. This guide provides the authorising framework for teaching and learning programs, with an expectation that they will be adapted to suit the specific needs of each school community. 
During this time and as people juggle their work and home life commitments, it will be important to consider how school leadership and teachers will manage expectations in the delivery of learning programs. We also need our communities to have realistic expectations about the amount and type of learning that will occur during this period.  We also need to be cognisant of the constraints that may be present in students’ homes.  Many families will be; juggling work at home, supporting students with their learning and dealing with their own family and personal challenges.  We strongly advise that you moderate the learning plan from the start of Term 2, rather than having to scale back the program so it can be effectively managed over the coming months.
This guide is a companion to the Online Safety for Teachers and Working from Home guidance.
[bookmark: _Toc37338310][bookmark: _Hlk37337356]Developing Learning Programs – A Leading Learning Organisation 
[bookmark: _GoBack]Remote learning is a paradigm shift from what schools have historically looked like. School staff, students and the community will need to be supported during this shift as people will react to the challenges of remote learning in different ways. 
“Teaching and learning during a pandemic are of importance but health, safety and wellbeing must come first at all times, and schools and teachers must operate with an understanding of the complexities of home lives and or the mental, emotional and physical strain their communities are facing.” [footnoteRef:2] [2:  Doucet, A. Netolicky, D. Timmers, K and Tuscano, F.J. (2020) Thinking about Pedagogy in an Unfolding Pandemic, An Independent Report on Approaches to Distance Learning During COVID19 School Closures. (p18)] 

In developing Learning Programs, it is important right at the outset that we are clear on our assumptions: 
· as an organisation we are adopting a learning posture, we are trying new ways of working and teaching, it is important that we reflect on our experience and adjust where we need to;
· that it is ok to try  new things when developing learning programs, to iterate through this process and focus on the provision of quality teaching;
· that we are transparent with our communities that we are continuing to evolve in the development of and delivery of our learning programs; and
· that we take stock of our achievements and can reflect on what went well, and what needs to be adjusted. This is an unprecedented time and we need to be kind to our teams and each other. 
[bookmark: _Toc37338311]Developing Learning Programs – Flexible practice 
Over this time, maintaining a flexible approach to teaching and learning will be key to delivering student outcomes. School leaders are encouraged to empower their teams to enable them to best support student learning outcomes. This requires flexibility about how this can be achieved rather than being prescriptive about what activities occur when. This collaborative, strengths-based approach will enable staff to work flexibility and work through the necessary activities to promote and support learning. 
This approach requires flexibility, collaboration and negotiation on what can be managed within teams, using the strengths of teachers and their availability as they manage work and family life.  Utilising professional collaboration and teamwork allows teachers to share the workload and in doing so this will mean that not all teachers will be doing the same thing at the same time.  Some teachers could be doing all the face to face teaching whilst others will be doing planning, others might be developing and providing material into Google classroom or recording lessons, others might be focussing on provision of feedback. 
In practical terms this will mean that not all teachers need to be available during school hours. Consideration should be given planning including  our part time workers who will be working their agreed hours.  When managed within a team construct, different teachers can provide different skills and supports which can be managed flexibly across a program of work, irrespective of the hours they work or when they work them. 
In relation to our teaching practice:
· Unlike traditional learning, our approach will support both Synchronous (in real time) and Asynchronous learning (in their own time).
· Teaching teams will need to be flexible to enable and facilitate learning, this will mean that not all staff need to be available at all times during traditional school hours. 
· Work arrangements need to be made with supervisors, but they do not specifically need to follow core hours.
[bookmark: _Toc37338312]Roles in Supporting Learning
In developing these new arrangements for students, there are a multitude of roles that need to be conducted to develop learning programs for students. Not all teachers need to conduct all roles, rather they should be considered through the development of the team approach and focus on staff availability and skills.  When considering the roles that need to be fulfilled the following should be considered:
· The development of lesson plans for both the term, week and days. Importantly this should detail:
· Assumptions around synchronous (in real time)  learning, including specifically how much time we anticipate students being ‘online’ at specified times.
· Assumptions around asynchronous (in their own time) learning – how much material and what structure should be put in place to enable students to engage on their own. What are our assumptions around what students do if they need assistance, have we communicated this to families? 
· How synchronous tools will be used and who has responsibility for check-ins with students and the marking of the roll. Check in with students need to occur but there is flexibility as to when they occur. Check-ins may take place at different times based on school schedules, availability of staff and which staff member has responsibility for managing this process. 
· The development of material to be placed within Google classroom, this could be curating materials to support learning, creating surveys, developing quizzes. 
· Who will be recording videos as part of asynchronous learning? 
· Consideration should be given to how comfortable staff feel about their participation. (for example in producing video content.) There are many other ways that staff may participate in the development of lessons without being filmed.  
· Who will be reviewing material and providing feedback on learning with Google classroom? (including your stated expectations around providing feedback)
· Following up with students / parent who are not engaging, making appropriate calls to families. Any potential referrals to school executive or NSET. 
· Development and maintenance of professional learning and checking in with the teams around Professional Learning Communities. 
In considering role allocation, teams also need to think about who can cover these elements when staff are away sick or are unavailable. This should be escalated to executive teams within schools, where necessary This is particularly crucial when Synchronous learning times are booked with students. It is critical to ensure that a teacher is always available when check in sessions or small group sessions are scheduled to be conducted. 



[bookmark: _Toc37338313]Supporting the Community 
In developing programs, it is important that the community are aware of what schools are providing and what their obligations are in facilitating appropriate supports for students. Guidance will need to be provided to families through this period, but the following are the types of consideration school leaders and teachers will have in messaging their communities:  
· Teaching teams or subject / year faculties should  create and communicate a schedule or calendar that shows what’s expected of students: what students will be asked to do, approximately how long it will take, and when they should aim to complete the task. This will assist in consistency within the year group and share the workload across the team. 
· Schools will avoid overwhelming students by giving them too many learning activities at once. This will be adjusted by age as younger students might require daily structuring.  
· Students will be scaffolded to assist them in planning their week.  This could include a prepopulated checklist or timetable.
· Learning and assessment activities will be spread across the term and consideration will be given to a range of assessment tasks. Using rubrics or success criteria will ensure a clear understanding by providing students explanation through online tools.
· Differentiation will be considered to cater for the range of student learning.
· Students will be able to email the teacher throughout the day.
[bookmark: _Toc37338314]Minimum Expectations for Teaching across the Stages of Schooling
In designing learning programs schools and teachers have flexibility to develop these in line with what students have already been learning and within the broader expectations of the school and community.  The following are the essential elements that must be included within these programs. Schools can decide how they are integrated within the learning programs, but they must be included in some form.
[bookmark: _Toc37336728][bookmark: _Toc37336760][bookmark: _Toc37337250][bookmark: _Toc37338315]Preschool
For students in preschool the program should provide a mix of online and offline experiences that connect teachers with children and families and promote play and inquiry to enhance learning dispositions such as curiosity, creativity, connection and collaboration. 
Preschool educators should include: 
· Routine (on each day of teaching) check-ins 
· small group interactions in real time using Seesaw or Google Meets (with parent guidance)
· individual and shared projects and provocations in response to individual child and family needs (this could include a weekly shared list of suggested activities and ideas for play and exploration)
· suggestions for play based learning using the home environment e.g. backyards, kitchen, toys. 
Additional supports and activities are available on the Home Learning Website. 
[bookmark: _Toc37336729][bookmark: _Toc37336761][bookmark: _Toc37337251][bookmark: _Toc37338316]Primary
For students in primary years the program should focus on literacy and numeracy with a broadening of learning to include the key learning areas and general capabilities across the stages of learning.  
This can be done through subject-based learning, integrated and inquiry-based activities. Students should also be provided with suggestions for physical activity, for example, simple exercises or simple dance routines.  Additional supports and activities are available on the Home Learning Website. 

Providing a daily check in with students through a Google Meet is an opportunity for teachers to connect with their class and for students to connect with each other all at once, similar to a face to face class.  This does not need to be for a long time. In 10 - 20 minutes the work for the day can be explained and any burning questions can be addressed.  This also provides an opportunity for a general wellbeing check.  
If Google Meet is selected to check in, it is important that they are scheduled so students and families are aware of when they are.
As our skills develop, we can extend the use of synchronous tools such as Google Meets to schedule small group learning, whole class reading sessions, and real time lessons. 

Primary educators should include:
· literacy for a total of 45 minutes per day (e.g. this could be a five-minute instructional video on what is expected or a pre-recorded story, followed by set tasks. This could include a PDF, Hyperdoc, a set time to read or write etc) Schools need to ensure that a variety of literacy learning tasks place across the week.
· numeracy for 45 minutes per day  ( e.g. a ten-minute warm up or revision of a concept through Mathletics or Education Perfect, followed by a task, which could be an inquiry based activity, worksheet or hands on activity.) 
· suggested physical activities for 30 minutes (e.g. a planned outdoor task, a ‘go noodle’ online dance video, or the practice of a fundamental motor skill.) This will need to be outlined beforehand to parents. 
When considering the time scheduled to participate in particular types of learning, it is important to remember that that recommended learning times are not about minutes of contact with teachers, but rather the amount of time a student will be focused on an activity and engaged in  their learning. 

Additionally, consideration should be given  to other asynchronous learning activities that each week focus on:
· science and technologies, the humanities, the arts, health and languages (up to 1.5 hours in total over the week)
· activities such as guided reflective journal writing, or drawing can be used to support students personal and social development.
· Encourage play and discovery at home.
[bookmark: _Toc37336730][bookmark: _Toc37336762][bookmark: _Toc37337252][bookmark: _Toc37338317]Secondary
For students in the secondary years, the program should focus on English, mathematics, science, humanities and social sciences  and languages (College focus will be on current subjects/courses students are enrolled in).
This can be done through subject-based learning and integrated and inquiry-based activities. Students should also be provided with suggestions for physical activity, for example, simple exercises or simple dance routines.  
Providing a daily check in with home room class students through a Google Meet is an opportunity for contact group teachers to connect with their class and for students to connect with each other.  This does not need to be for a long time. In 10 - 20 minutes the work for the day can be explained and any burning questions can be addressed.  This also provides an opportunity for a general wellbeing check.  
As teachers’ skills develop, extended use of synchronous tools such as Google Meets to schedule small group learning, whole class reading sessions, and real time lessons can be utilised. 
The aim should be to provide daily asynchronous learning activities that focus on:

· English, mathematics, science, HASS and languages equivalent to 1.5 hours per week for each subject  
· physical activities for 30 minutes per day
 
Additionally, also provide asynchronous learning activities that each week focus on:
· the Arts, health and technology, electives of no more than 45 minutes per day / three times a week
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